





University: A Place of Formation for 
Achievers or Thinkers?
Abstract
Knowledge has become a resource that the modern society increasingly wishes to exploit in 
the market of competitiveness. One of the first requirements on the evaluation list is useful­
ness and competitiveness of the profile of graduates in the workforce market. The Bologna 
study Process, which strived to enable modern university to successfully prepare the modern 
student to enter the workforce market, in many scholars opinion did not achieve this goal. 
Despite having more resources invested in higher education, the society of knowledge is 
increasingly further from our reach. Additionally, modern university is facing new methodo­
logical and technological challenges in the process of education. Must one acknowledge the 
anthropological findings of M. Wesch about the new “internet” human, who not only has 
a different path to knowledge, but also defines this knowledge differently? The discussion 
finds that methodological change is not enough; instead we need to re­evaluate knowledge 
as well as the role of student and teacher. One of the solutions is a new community of teach­
















in	 order	 to	 be	 competitive	with	 the	American	 system,	 especially	 in	 regard	
to research and innovation.1 If the goal of implementing the Bologna Proc-
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The	 majority	 of	 European	 university	 institutions	 have	 spent	 the	 last	 few	















“bought”	can	only	 increase	 learning	that	does	not	focus	on	 the	human,	but	
on	 the	profitability,	 capital,	 competitiveness,	 and	of	 course	 competition	no	
matter	what	the	cost.5	Science	has	great	power	in	itself	and	we	still	see	a	sort	
of	unconditional,	almost	mythical,	faith	in	scientists.	Because	opponents	of	




science  began  to  manifest  itself  on  a  global 
scale,	 the	 American	 achievements	 were	 in-
contestable	 in	 the	 industrial	 sphere,	 in	 the	





Liessman	 shows	 that	 simply	 forming	 a	 be-
havior,	which	can	be	indirectly	marketed,	in-
creasingly leads to an end of man’s desire for 
knowledge,	 because	 he	 is	 being	 involuntary	
given	 a	 message	 that	 knowledge	 is	 needed	
only	 for	 profit	 and	 not	 for	 its	 own	 value.	
“Man	wants	to	know	and	be	known.	Whoever	
forgets	that	and	believes	that	only	managers,	
research	 institutes,	 and	 institutions	of	 excel-
lence	 can	 fulfill	 this	 role,	 will	 probably	 be	
surprised soon – as  long as he  is  still  sensi-
tive	enough	 for	 it	–	 to	see	 that,	by	stressing	











Theodor  Litts’  diagnosis  continues  to  apply 
to  contemporaneous  educational  reformers: 
In	earlier	 times,	people	 lived	an	educational	
ideal	they	did	not	review	critically;	today,	we	
take	 a	 critical	 view	 of	 an	 educational	 ideal	
that	 we	 cannot	 live.	 This	 means	 that	 there	
cannot	 be	 prescribed	 education.”	 (Pfeiffle	
2005,	134–135)
4
“If	 the	 power	 of	 production	 takes	 over	 the	
world,	Mankind’s	path	to	the	essential	core	of	
being  human  becomes  questionable.  This  is 
where	understanding	the	traditional	concepts	
of	 the	 idea	of	humanity	ends	and	where	 the	
future	 of	 humanist	 education	will	 be	 decid-
ed.”	(Pfeiffle	2005,	143)
5
The	 race	 in	 innovativeness	 and	 power	 of	
knowledge	cannot	be	compared	to	a	healthy	
competition	in	a	different	field,	such	as	sport,	
technological	 advancement,	 etc.	 If	 there	 are	
clear	 rules	 in	 a	 political	 race,	 for	 example,	




be	 sold,	 these	 criteria	 are	weak,	 but,	 on	 the	
other	 hand,	 incredibly	 encouraging	 in	 the	










































Liessmann  agrees  that  it  is  marketing  that  leads  to  an  uneducated  society. 




2011,	 151).	The	 effort	 in	 education	 reform,	which	 strives	 to	 increase	 eco-
nomic	competitiveness,	does	not	reach	its	goal.	The	level	of	competitiveness	
is	 lowering;	opportunities	for	 the	youth	to	increase	their	societal	 image	are	
slimming.  If  Illich  thinks  that  the  school  system  is  largely  responsible  for 
promoting	the	ideology	of	competitiveness,	proving	oneself,	and	capital,	then	
university  is  the highest  institution  that  serves  this goal.7	Knowledge	 is	no	
longer,	in	the	sense	of	humanism,	primarily	a	way	to	wisdom	and	growth	in	
the spirit of humanism of an individual and society; instead it is a means to 
























“Psychology,	 despite	 all	 the	 talk	 about	 science	 and	 scientific	 research	 in	 education,	 is	 not	 a	
science	like	physics	and	biology.	And	education	is	not	like	technology,	because	it	is	filled	with	




























“The	 reforms	 associated	 with	 the	 Bologna	
Process  and  the  strategy  of  the  EU  for  a 
‘Common	European	Space	of	Education,	Sci-
ence	and	Culture’	are	undoubtedly	related	to,	




“In  spring  2007  I  invited  the  200  students 




posted	 on	YouTube.	The	 result	was	 the	 dis-
heartening  portrayal  of  disengagement  you 
see	 below.	The	 video	was	 viewed	 over	 one	



























































ting	more	expensive,	 they	have	 the	 ideology	of	progress,	because	anybody	





















































to	 ask	 questions	 about	what	 they	find,	what	
we	often	call	“critical	thinking.”	And	at	per-
haps	the	highest	level,	we	need	to	teach	them	
“creative	 thinking,”	 which	 encompasses	 all	










more  possible  for  us  to  truly  have  a  global 
view	 and	 understand	 the	 world	 and	 how	 it	
works	in	such	a	complete	way.	It	might	help	
us	 create	 a	 truly	 global	 view	 that	 can	 spark	
the	kind	of	empathy	we	need	to	create	a	better	



























“Schooling	 is	 organized	 by	 command	 and	 control	 from	without;	 education	 is	 self-organized	
from	within;	school	disconnects	 its	clientele	 from	other	primary	sources	of	 learning.	 It	must	
do  that  to  achieve administrative efficiency;  education  sets out  to provide a  set of bountiful 

















what	is	the	foundation	of	university:	universitas magistrorum et scholarium,	
roughly	meaning	“community	of	 teachers	and	 scholars.”	Only	 this	kind	of	
community	will	dare	ask	questions	and	will	be	able	to	quickly	and	respon-
sibly	collect	information	for	creative	activity.	Real	creative	learning	will	not	























is  essentially  the  foundation  of  university  and  a  presupposition  of  modern 
technologies	 if	we	wish	to	successfully	use	 them.	The	responsibility	of	 the	
teacher	is	to	point	and	encourage	innovativeness,	the	student’s	independence,	
















stances	 which	 allows	 some	 of	 its	 members	
to	 criticize	 the	whole	of	 society.	 It	 provides	
time,	mobility,	 access	 to	peers	 and	 informa-
tion,	 and	 a	 certain	 impunity-privileges	 not	
equally  available  to  other  segments  of  the 






”The	 beauty	 of	 the	 current	 moment	 is	 that	
new	media	has	thrown	all	of	us	as	educators	
into	 just	 this	 kind	 of	 question-asking,	 bias-
busting,	 assumption-exposing	 environment.	
There	are	no	easy	answers,	but	we	can	at	least	
be  thankful  for  the  questions  that  drive  us 
on.”	(Wesch	2009)
13
“Education  today  is  often  used  as  a  means 
of	 securing	 “location	 advantage”	 and	 as	 a	
synonym	for	investments	in	“human	capital”.	
Konrad  Paul  Liessmann  strongly  opposes 
such a reduced definition. Discussing educa-
tion,	he	says,	makes	sense	only	in	the	context	






ments  of  civilization  from  sacrifice  on  the 
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Sveučilište: mjesto formacije 
izvrsnika ili mislitelja?
Sažetak
Znanje je postalo resurs koji moderno društvo sve više želi iskorištavati na tržištu konkurentno­
sti. Jedan od prvih zahtjeva na evaluacijskom popisu je korisnost i konkurentnost profila diplo­
miranih na tržištu rada. Bolonjski proces, koji je težio omogućiti modernom sveučilištu uspješnu 
pripremu modernih studenata za ulazak na tržište radne snage, prema mišljenju mnogih istraži­
vača, nije postigao ovaj cilj. Unatoč sve većem ulaganju resursa u visoko obrazovanje, društvo 
znanja je sve više izvan dohvata. Usto, moderno sveučilište se suočava s novim metodološkim 
i tehnološkim izazovima u obrazovnom procesu. Moramo li prihvatiti antropološka istraživa­
nja M. Wescha o novom »internetskom« čovjeku, koji ne samo da ima drugačije putove prema 
znanju, nego također znanje drugačije definira? Rasprava pokazuje da sama metodološka pro­
mjena nije dovoljna; umjesto toga trebamo ponovno procijeniti znanje kao i ulogu studenta i 
profesora. Jedno od rješenja je nova zajednica profesora i studenata nošena imaginacijom, gdje 
je suradnja način rada i života.
Ključne riječi
sveučilište,	 bolonjski	 proces,	 obrazovanje,	 znanje,	 imaginacija,	 Konrad	 Paul	 Liessmann,	Michael	
Wesch
Janez Vodičar
Universität: Formungsstätte der 
Erfolgsmenschen oder Denker?
Zusammenfassung
Das Wissen hat sich zur Ressource verwandelt, welche seitens der modernen Gesellschaft auf 
dem Konkurrenzmarkt zunehmend ausgebeutet wird. Eine der ersten Voraussetzungen auf der 
Bewertungsliste ist die Nützlichkeit und die Wettbewerbsfähigkeit der Graduiertenprofile auf 
dem Arbeitskräftemarkt. Der Bologna­Prozess mit dessen Ausrichtung, einer zukunftswei­
senden Universität die Befähigung des modernen Studenten für ein gelungenes Betreten des 
Arbeitsmarktes zu ermöglichen, hatte nach Ansicht mancherlei Gelehrter ihr Ziel verfehlt. Trotz 
aufgestockter Investitionsmittel im Bereich der Hochschulbildung entschwindet die Wissens­
gesellschaft immer deutlicher außerhalb unserer Reichweite. Fernerhin ist die zeitgenössische 
Universität genötigt, den jüngsten methodologischen und technologischen Herausforderungen 
innerhalb des Bildungsprozesses ins Auge zu sehen. Muss man den anthropologischen Erkennt­
nissen des. M. Wesch über den neuen „Internet­Menschen“ beistimmen, der nicht nur ungleiche 
Wege zum Wissen einschlägt, sondern es gleichzeitig anders definiert? Die Erörterung ergibt, 
dass die methodologische Herausforderung allein insuffizient ist; stattdessen müssen wir eine 
Neubewertung des Wissens wie auch der Rolle des Studenten und des Lehrers vornehmen. Einer 
der Auswege heißt die neue, durch Einbildungskraft getragene Gemeinschaft der Lehrer und 




L’université: un lieu de formation de ceux qui 
réussissent ou de ceux qui réfléchissent ?
Résumé
La connaissance est devenue une ressource que la société moderne souhaite de plus en plus 
exploiter sur le marché de la compétitivité. L’une des premières exigences figurant sur la liste 





processus de Bologne, qui visait à rendre l’université moderne capable de préparer l’étudiant 
moderne à entrer sur le marché du travail, n’a pas, d’après l’avis de beaucoup de chercheurs, 
atteint cet objectif. Malgré davantage de moyens investis dans l’enseignement supérieur, la 
société de la connaissance est de plus en plus hors de portée. En outre, l’université moderne est 
confrontée à de nouveaux défis méthodologiques et technologiques dans le processus d’ensei­
gnement. Doit­on reconnaître la recherche anthropologique de M. Wesch sur le nouvel homme 
de l’« internet » lequel non seulement emprunte un chemin différent vers la connaissance, mais 
définit également cette connaissance d’une manière différente ? La discussion montre que le 
changement méthodologique n’est pas suffisant ; nous avons plutôt besoin de réévaluer aussi 
bien la connaissance que les rôles de l’étudiant et de l’enseignant. L’une des solutions réside 
dans une nouvelle communauté d’enseignants et d’universitaires, portée par l’imagination, 
dont le mode de travail et de vie est la coopération. 
Mots-clés
université,	processus	de	Bologne,	enseignement,	connaissance,	imagination,	Konrad	Paul	Liessmann,	
Michael	Wesch
